
Approved by Instructional Council 
May 2019 

 

 

 

Ledyard Public Schools  

Grade 3 Social Studies  
 

 

 

 

 

Connecticut and Local 

History 



Ledyard Public Schools  

Grade 3 Social Studies  

Table of Contents 

 

Approved by Instructional Council May 2019 

 
 

 

 

Thank you to Tiffany MacCall (JWL), Tayla St. Pierre(GHS), Carol 

Ambrosch (LCS) and Holly Miller (District) for their hard work and 

dedication to writing the Grade 3 Social Studies curriculum. 

 

Philosophy Statement 
 

i 

Social Studies Curriculum Introduction 
 

ii-v 

Course Outline 
 

vi 

Course Description 
 

vii 

Unit 1 
 

1-4 

Unit 2 
 

5-8 

Unit 3 
 

9-12 



 

i 
 

K-5 Social Studies Curriculum Writing Team 
 
 
 

 
 
 

A special thank you to the following staff members for their time and commitment: 
 
 

Grade 
Level 

Names and Schools 

K Barbara Heaney 
GFS 

Jackie Flakus 
LCS 

Cortney McCarthy 
GHS 

1 Mary Pietrowski 
GFS 

Sandi Lucy 
LCS 

Ashley Bransford 
GHS 

2 Melissa Mason 
GFS 

Ashlee Konow 
LCS 

Jeff Mainetti 
GHS 

3 
 

Tiffany MacCall 
JWL 

Carol Ambrosch 
LCS  

Tayla St. Pierre 
GHS 

4 Megan 
McNabney 

JWL 

Ben Freiert 
LCS 

Tia Dudda 
GHS 

5 Melissa Miner 
JWL 

Joanna Priest 
LCS 

Sandy Ohar 
GHS 

District 
Facilitator 

                                                      Holly Miller 

 
 
 

TEAMWORK 
Coming together is a beginning 
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How does Ledyard define inquiry? 

Inquiry is defined as a way of seeking information, knowledge, or truth through questioning.  Inquiry is a way for 

a learner to acquire new information and data and turn it into useful knowledge. Inquiry involves asking good 

questions and developing robust investigations from them. Inquiry also involves considering possible solutions 

and consequences. A third component of inquiry is separating evidence based claims from common opinion, and 

communicating claims with others, and acting upon these claims when appropriate. Questions lead to gathering 

information through research, study, experimentation, observation, or interviews. During this time, the original 

question may be revised, a line of research refined, or an entirely new path may be pursued. As more 

information is gathered, it becomes possible to make connections and allows individuals to construct their own 

understanding to form new knowledge. Sharing this knowledge with others develops the relevance of the 

learning for both the student and a greater community. Sharing is followed by reflection and potentially more 

questions, bringing the inquiry process full circle. 

 

 

The Inquiry Arc in Social Studies 

The revised Social Studies Curriculum now includes an inquiry design model for effective teaching and learning, and 

demonstrates how teachers can apply this model in their planning and delivery. Drawing on the Connecticut 

Elementary Social Studies Framework and the College, Career and Civic Life (C3) Framework for Social Studies 

Standards (National Council for Social Studies, 2013), the curriculum incorporates critical instructional shifts, and 

include: 

● Inquiry should be the primary form of instruction in all social studies classes 

● Students and teachers should craft investigative questions that matter 

● Teachers should establish a collaborative context to support student inquiry 

● Teachers should integrate content and skills meaningfully 

● Teachers should help students articulate disciplinary literacy practices and outcomes (thinking, 

reading, writing, speaking like a historian, like a geographer, etc.) 

● Teachers should provide, and help students communicate conclusions and tangible opportunities to 

take informed action 

https://portal.ct.gov/-/media/SDE/Board/Position_Statement_Social_Studies.pdf?la=en 

http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf 

 

The social studies curriculum is designed around the Inquiry Arc of the C3 Framework. The Inquiry Arc highlights the 

structure of and rationale for the organization of the Framework’s four Dimensions. The Arc focuses on the nature of 

inquiry in general and the pursuit of knowledge through questions (College, Career and Civic Life (C3) Framework for 

Social Studies Standards, 2013). The four dimensions below center on the use of questions to spark curiosity, guide 

instruction, deepen investigation, acquire rigorous content, and apply knowledge in real world settings to enable 

students to become active and engaged citizens in the 21st century. 

https://portal.ct.gov/-/media/SDE/Board/Position_Statement_Social_Studies.pdf?la=en
http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf
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http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf 

 

 

Specific notes to teachers addressing all of the units of studies 

● In every unit, it is critical to engage each dimension of the instructional arc and provide students 

with opportunities to communicate what they learn in relation to what they wonder. While 

strategies and activities may vary among teachers, the essential elements of focused inquiry should 

drive the instructional planning. All inquiries should be linked to the compelling question which 

should be the same for all students within each grade level. The units are “living documents” as 

teachers will have the flexibility to use resources that support the interests of their students. 

● For each unit, as teachers find additional “Suggested Instructional Activities” in Dimension 2, those 

activities must align directly to the supporting questions which are linked to the content. Additional 

Featured sources should also be linked to those same supporting questions. 

● Teachers will utilize the formative assessment process within Dimensions 2 and 3. If the 

assessment included in the unit does not meet the student needs, grade level teams have the option 

to make necessary revisions. However, these assessments should, again, be linked to the supporting 

questions. 

● Grade level teams also have the option to make revisions to the summative assessment and taking 

informed action of Dimension 4 if the assessment included does not meet student needs. 

 

 

 

 

 

http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf
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Component/Purpose Explanation 
Compelling Question 

Frames the unit of study 
Compelling questions were developed by the Social Studies Curriculum 
Team. These are open-ended, have more than one correct answer, can 
cross disciplinary ‘lenses’, and time periods.  These should be thought-
provoking and intellectually engaging in nature.  At the end of the unit, 
teachers may choose to incorporate a summative task that will answer the 
compelling question. 

Staging the compelling question 
Builds student interest 

In staging the question, teachers need to create an instructional space in 
which students are able to find merit, relevance, and interest in the 
investigation. The Question Formulation Technique is one way teachers can 
engage students in convergent and divergent thinking while generating 
student interest and tapping into student curiosity. 

Supporting Questions 
Develops the key content 

These questions focus student inquiry into specific disciplinary concepts or 
lines of inquiry.  They are more specific in nature than compelling questions 
and often have more direct, concrete answers to them.  

Disciplinary Concepts 
Provides the Disciplinary grade level 

content 
 

Content can be used as a tool for addressing a particular line of inquiry 
(supporting questions or compelling questions or both).  Depth of content 
depends on its relationship to the line of questioning established by the 
teacher and students.  

Strategies and Activities  
Guides the opportunities to learn 

content using various learning 
protocols (i.e., fishbowl, small group, 

debates, etc…) 

Suggested strategies and activities were generated by curriculum teams as 
tools to engage students in inquiry and align to Connecticut Core Standards 
and the Connecticut Elementary Social Studies Framework. 

Featured Sources 
Provides opportunities to generate 

curiosity, build knowledge and 
construct arguments 

These sources were compiled by curriculum teams and include additional 
readings, links to digital sources and extension lessons which can be 
adapted to fit grade level instruction. Students are expected to read these 
sources to help them then complete the formative assessment. 

Formative Assessments 
Demonstrates understanding of the 

supporting questions 

These assessments were generated by curriculum teams and designed to 
evaluate student progress and inform further instruction.  This list should 
be considered a living document and changed based on student and 
teacher needs. 

Summative Task 
Demonstrates understanding of the 

compelling question 

These tasks were created by curriculum teams to demonstrate student 
understanding of compelling questions, supporting questions, disciplinary 
concepts and evaluate student skill development. 

Taking Informed Action 
Offers opportunity for civic 

engagement 

Taking informed actions include a range of venues and a variety of forms 
(e.g., discussions, debates, policy analyses, video productions, and 
portfolios). The manner in which students work to create their solutions 
can differ. Students need opportunities to work individually, with partners, 
in small groups, and within whole class settings. Through these actions 
students apply what they learned through focused inquiry to real world 
civic actions. Taking Informed Action is not always going to be about the 
particular content, but rather the larger implications it has on the human 
experience. 
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Unit 
Name/Themes 

Compelling 

Questions 

Content 
(lead to disciplines and to focus questions) 

 

Pacing 

Unit 1   
Cultural Diversity 

and a Connecticut 

State Identity 

 

How does our 

town contribute 

to Connecticut’s 

History? 

 

 

 

 

-Identify the significance of historical 

monuments and memorials in Ledyard 
-Explain the significance of the events and 

individuals for which monuments/memorials 

were created 

-Identify the history of Ledyard’s landmarks and 

geographical features  
-Analyze Ledyard’s contribution to 

Connecticut’s story past and present 

6 weeks 

 

Unit 2 
Patterns and Causes 

of Population 

Development in 

Connecticut  

 

 

How has 

geography 

affected the 

growth and 

development of 

your town and 

CT in general? 

 

-Identify how the various groups use the rivers 

and other geographical features in CT and your 

local town to develop communities and 

economic systems 

-Analyze how geographic factors aided or 

hindered economic growth in CT and in your 

town 

6 weeks 

 

 

Unit 3  
The Influence of 

Social and Political 

Development of 

Connecticut Towns 

and the State 

 

 

 

 

How are 

governmental 

decisions made 

at the state and 

local levels? 

 

 

-Identify key features and structures of 

government in the state of CT and in your town. 

(In your town, who makes the important 

decisions concerning community and 

educational issues?) 

-Examine how citizens affect decisions made by 

state and local officials 

6 weeks 
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Grade 3 
Connecticut and Local 

History 
 

 
 

 

 

 
 
 

The focus in grade three is Connecticut and Local History. Students will 
engage in the study of Connecticut. They will analyze the impact of 
geography, economic and government structures to study history and 
contemporary society. 

 

 
 

 
 

Students in grade three will use a variety of sources to engage in activities 
that promote the development of research, reading, writing, speaking, and 
listening as part of the inquiry process.  Students will explore history, 
geography, civics and economics through multiple perspectives and 
viewpoints.  Students will explore the principles of democracy and methods 
of participation in society. Finally, students will be expected to communicate 
their understandings in a variety of ways, and contemplate their civic action. 

 

I. Description and Purpose of the Course 

II. Academic Expectations 
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LPS Social Studies Curriculum Unit One 
Grade Level: 3 

Unit Title: Cultural Diversity and a Connecticut State Identity 
A Study on Ledyard’s History 

Timeline: 6 weeks 
Unit Overview/Grade 3 Content:  In this unit of study, students will learn about significant events, peoples and 
places that shaped Ledyard’s history.  
 

Theme 

Cultural Diversity and Ledyard’s Contribution to Connecticut  
 Various sources to identify symbols and mottos that represent Connecticut 
 Ledyard’s identity 
 Various individuals’ contributions to Connecticut’s identity 

Essential Unit 
Vocabulary 

 

battle, colonel, history, identity, landmarks, monuments, significance, symbols 

  Compelling Question  

How does our town contribute to Connecticut’s history? 

 
Supporting Questions 

                                           What historical events occurred in our town? 
                                  What are Ledyard’s landmarks and their significance? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.3.1, W.3.7, SL.3.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 

Staging the Question 
 
 
 

1. Students will conduct close readings of the images found in the following 
Google Slide Presentation. Students can first research Connecticut State 
Symbols found in the beginning of the presentation: Symbol research. Present 
the Ledyard symbol and ask students to hypothesize the meaning behind the 
symbol (Oak tree that was brought to Ledyard as a seedling from Hartford’s 
Charter Oak) 

2. Introduce the compelling question. 
 
 

https://drive.google.com/open?id=19xPfJAYeI-PpYqAwGvVEEmdSA790fC7WuExyhD8ydcs
https://www.ct.gov/kids/cwp/view.asp?a=2731&q=314204
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

 
Priority Standards: 
HIST 2.2 Generate questions about individuals who have shaped significant historical change and continuities. 
HIST 3.6 Summarize how different kinds of historical sources are used to explain events in the past. 
INQ 3-5.9 Use evidence to develop claims in response to the compelling question. 
 
Supporting Standards 
HIST 3.7 Compare information provided by different historical sources about the past. 
INQ. 3-5.6 Gather relevant information from multiple sources while using the origin, structure, and context to 
guide the selection. 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10, W.3.1‐2, W.3.7‐10, SL.3.1 L.3.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 
 

Key Content to be 
Addressed 

 

 Identify the significance of historical monuments and memorials in 

Ledyard (SQ1) 
 Explain the significance of the events and individuals for which 

monuments/memorials were created (SQ1) 

 Identify the history of Ledyard’s landmarks and geographical features 

(SQ2) 

 Analyze Ledyard’s contribution to Connecticut’s story past and present 

(CQ) 

Supporting Question 1 
What historical events occurred in our town and who were the significant people that affected the history of CT? 

 

Formative Assessment 
Students will create a timeline of historical events in Ledyard with a brief caption 
for each event including significant people.  

Featured Sources 
Note as an option: Using 
the sources, students can 
work in partnerships or 
small groups to research 

more about a specific 
event. They can then 

share their learning with 
their peers. 

Note: Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit. 
Source A: How Ledyard Got Its Name (Written by a student) 
Source B: Before Ledyard 
Source C:  The Act to Incorporate the Town of Ledyard: Before Ledyard, The 
Town of Ledyard, 20th Century to Today 
Source D: Boat Race Day (Link to Video only) 
Source E: The Ferry on Stoddard’s Farm (see article in supporting materials 
section) 
Source E: Battle of Groton Heights at Fort Griswold video, Battle of Fort 
Griswold, Colonel William Ledyard Resource One, Colonel William Ledyard 
Resource Two, (Video Link) 
Source F: Free Library/Bill Memorial Library 
Source G: Railroad Extension/Creation of Gales Ferry Historical District One 
and Two, Video Link  

https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
https://www.town.ledyard.ct.us/279/Before-Ledyard
http://ledyardhistory.org/history-before-ledyard
http://ledyardhistory.org/town-of-ledyard
http://ledyardhistory.org/town-of-ledyard
http://ledyardhistory.org/20th-century-to-today
https://www.theday.com/article/20100531/NWS01/305319981
https://www.youtube.com/watch?v=epguZNLWLhk
https://www.youtube.com/watch?v=yCrOafzl35w
https://www.fortgriswold.org/
https://www.fortgriswold.org/
https://www.hmdb.org/marker.asp?marker=18048
https://www.theday.com/article/20180807/NWS01/180809625
https://www.theday.com/article/20180807/NWS01/180809625
https://www.youtube.com/watch?v=P6WE72tRTTU
http://www.ledyard.lioninc.org/about-us/
https://drive.google.com/open?id=0BzJQFqKhhldCLXVYQWpYcFp0UW5GUHBOQnVCdXh5VWtTY2tn
https://www.youtube.com/watch?v=hDSBlGmKGM4
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Source H: Closing of all one room schoolhouses and opening of Ledyard 
Consolidated School  (Must click on Schools in Gales Ferry and Ledyard, CT) 

Extension:  
Additional Sources 

Source A: 10 Things Every 3rd Grader Should Know About Connecticut History 
(see supporting materials) 

 
Supporting Question #2 

What are Ledyard’s landmarks and their significance? 
 

Formative Assessment 

 
Students will view the aerial landmark video and will identify at least three and 
their significance using the assessment document. 
  

Featured Sources 

Note: Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit. 
Source A: Aerial Landmark Video  
Source B: Fort Decatur (see supporting materials) 
Source B: Nathan Lester House Annual Fourth of July Celebration 
Source C: Oak Video 
Source D: Ledyard Congregational Church/Meetinghouse (focus on 
paragraph 8 on the meeting house)  
Source E: Ledyard Glacial Park (see supporting materials) 
Source F: Ledyard Saw Mill, Up-Down Saw Mill Video  
Source G: Soldier’s Monument  
Source H: Ledyard Fair Ground (Must click on Fairs in Ledyard and other 
CT towns)  

Extension:  
Additional Sources 

 
Source A: Simply Ledyard 
 
Note: As an extension activity, students can create a traveling suitcase where they 
place important resources from this unit inside their suitcase. This can be interactive or 
student made. 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ 3‐5.11 Construct explanations using reasoning, correct sequence, examples, and details with relevant 
information and data.  
INQ 3‐5.14 Critique explanations. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10,W.3.1‐2, W.3.7‐10, SL.3.1, L.3.1‐3 

http://ledyardhistory.org/virtualexhibit/
https://www.nytimes.com/1995/01/01/nyregion/the-other-ledyard-one-room-schools.html
https://www.nytimes.com/1995/01/01/nyregion/the-other-ledyard-one-room-schools.html
https://teachitct.org/wp-content/uploads/2017/03/10Things_Every3rdGrader_ShouldKnow.pdf
https://www.youtube.com/watch?v=LeCu3JvLP5k
https://drive.google.com/open?id=1HJzjpAhYznfh9X3fi8RY4fLX29_Wtp69gDulLk34_TY
https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
https://www.youtube.com/watch?v=LeCu3JvLP5k
https://www.youtube.com/watch?v=Xq_JF2yt28g&t=201s
https://www.youtube.com/watch?v=0S-3xm202tE
https://www.theday.com/article/20110627/NWS1501/306279913
http://www.ledyardsawmill.org/
https://www.youtube.com/watch?v=Quw8vnS5R2I
http://ctmonuments.net/tag/ledyard/
http://ledyardhistory.org/virtualexhibit/
https://www.simplyledyard.com/ledyard_history/page/2/
https://drive.google.com/open?id=1O0G7IZPWuA--jgm4WZeyupXH_oT44Std
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Academic Vocabulary: argument, explanation sources, evidence, claims, counterclaims, visualize, credibility 
 
 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Performance Task: 
Students will complete a brochure that answers the compelling question: 

  

 How does our town contribute to Connecticut’s history? 

  
Taking Informed Action: NA 

 
 

Additional   
Resources  

 

 

Differentiation 
See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 
 

https://drive.google.com/open?id=1l8horgKnG-Iuv-YTOvjE5baQetf5D_RYnqYadb9q_XE
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LPS Social Studies Curriculum Unit Two 
Grade Level: 3 

Unit Title: Patterns and Causes of Population Development in Connecticut  
A Study of How Geography Affects Population Development 

Timeline: 4-6 weeks 
Unit Overview/Grade 3 Content:  In this unit of study, students will explore how landforms, primarily rivers, 
contribute to the settlement and development of Connecticut. Additionally, they will investigate why people have 
chosen to live in Ledyard. Lastly, students will compare and contrast the reasons for population development in 
Ledyard. 

Theme 
Patterns and Causes of Population Development in Connecticut 

 Ways our town and Connecticut has changed/stayed the same over time 

Essential Unit 
Vocabulary 

 

development, economy, growth, industrial, resources, settlement, waterways 

  Compelling Question 

How has the geography affected the growth and development of Ledyard and Connecticut? 

 
Supporting Questions 

How were the rivers and resources in Connecticut used to develop communities and economic growth, 
including Ledyard and its surrounding towns? 

What attracts a person to Ledyard today? How is that different from what may have attracted them here in 
the 1800’s?  

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.3.1, W.3.7, SL.3.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 
 

Staging the Question 
 

1. Students will participate in a Gallery Walk where they conduct close readings of 
three images and will record general observations. Note: Background 
information for each image is also included. 
 

2. Have a class discussion for each of the images. 
 

3. Introduce the compelling question. 

https://drive.google.com/open?id=19_Gf8VghJo_sClYNovCWRdL4Nads6EZl
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

Dimension 2 
Priority Standards: 
ECO 3.2 Identify examples of the variety of resources (human, capital, physical capital, and natural resources) 
that are used. 
GEO 3.8 Explain how human settlements and movements relate to the locations and use of various natural 
resources. 
INQ 3-5.9 Use evidence to develop claims in response to the compelling question. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10, W.3.1‐2, W.3.7‐10, SL.3.1 L.3.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 
 

Key Content to be 
Addressed 

 

 Identify how the various groups use rivers and other geographical 

features in CT and Ledyard to develop communities and economic 

systems (SQ1) 

 Analyze how geographical factors aided or hindered economic growth in 

CT and Ledyard (SQ2) 

Supporting Question #1 
How were the rivers and resources in Connecticut used to develop communities and economic growth, 

including Ledyard and its surrounding towns? 

Formative Assessment 
Students will create a T Chart of I Notice/I Think drawing conclusions about the 
rivers and other resources and their impact on the growth of Connecticut. Then 
they will use their chart to write a brief paragraph on their new learning. 

Featured Sources 
 

Notes: 1. Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit. 2. Background information on Ship Building on the 
Mystic River in the 1800’s. 3. Students need to take notes on all sources in 
Supporting Question 1 as they will be used again as a primary source for 
Supporting Question 2.  
 
Source A: Traveling Map of Connecticut (Contact: Megan Jacobs: 
mpmjacobs@gmail.com) 
Source B: Connecticut Travelogue (8:27) 
Source C: Connecticut History (Discovery Ed using Google Single Sign On) Note: 
There are several shot videos that students may view on their own or in 
partnerships. Students should take notes for each video they view.  
Source D: What Every Third Grader Should Know About Connecticut History Note: 
Use facts that are numbered 1, 4, 5, and 6 

Source E: Fun Facts of Connecticut River 
Source F: What are the Natural Resources of Connecticut 
Source G: Ledyard’s Up/Down Saw Mill 
Source H: Ship at Greenman Shipyard, View of Greenmanville 
Source I: Google Earth 
Source J: History of Stone Walls 

https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
https://www.mysticseaport.org/locations/greenmanville/
https://www.mysticseaport.org/locations/greenmanville/
https://drive.google.com/open?id=1WK5f110eUKGBXQzTd1sEvZP_7GI3GYfT
https://www.youtube.com/watch?v=nV-CJ2gNqYY
https://app.discoveryeducation.com/core:builders/boards?layout=default&assetGuid=fb9bf1f9-cdc4-5eb4-2fde-8c9c48989444&includeHeader=true
http://teachitct.org/wp-content/uploads/2017/03/10Things_Every3rdGrader_ShouldKnow.pdf
https://www.crjc.org/facts.htm
https://www.reference.com/geography/natural-resources-connecticut-4d9f23c908f2ed8c
http://www.ledyardsawmill.org/
https://educators.mysticseaport.org/artifacts/1972_882_2/
https://educators.mysticseaport.org/artifacts/1931_174/
https://earth.google.com/web/@41.43817225,-72.02896569,65.32286489a,2444.39232616d,35y,-0h,0t,0r
https://www.earthmagazine.org/article/history-science-and-poetry-new-englands-stone-walls
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Extension:  
Additional Sources 

Source A: What’s Great About Connecticut by Rebecca Rissman 
Source B: Photo Library of Everett Scholfield & George Tingley 
Source C: How Transportation on the River Has Changed 

Supporting Question #2 
What attracts a person to Ledyard today? How is that different from what may have attracted them here in 

1800’s?  
 

Formative Assessment 
Complete a Venn-diagram that compares and contrasts what may have attracted 
people in the 1800’s compared to present. 

Featured Sources 

Note: Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit.  
Source A: Use notes from Supporting Question 1 
Source B:  Interview of a parent or family member:  Why did they choose to live in 
Ledyard? Note: Teacher should model samples of questions but then students 
should each create their own interview questions and have them checked by the 
teacher. 
Source C: Classroom collection of interview results 
Source D: About Electric Boat, Electric Boat Career Options, Electric Boat Timeline 
Source E: Pfizer (waiting for response) 
Source F: History of The Mashantucket Pequot Tribal Nation, Mashantucket 
Enterprises 
Source G: Ledyard Resource and Business Directory 
Source H: Best Places to Live in Connecticut 
Source I: Ledyard Agri-Science Department 
 

Extension:  
Additional Sources 

Source A: Nautilus Museum in Groton 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards  
INQ 3‐5.11 Construct explanations using reasoning, correct sequence, examples, and details with relevant 
information and date.  
INQ 3‐5.14 Critique explanations. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10,W.3.1‐2, W.3.7‐10, SL.3.1, L.3.1‐3 
 
Academic Vocabulary: argument, explanation sources, evidence, claims, counterclaims, visualize, credibility 
 

https://www.theday.com/article/20170410/NWS01/170419971
https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
http://www.gdeb.com/about/
https://youtu.be/j4LTlBQi5aA
http://www.gdeb.com/about/history/
https://www.mptn-nsn.gov/tribalhistory.aspx
https://www.mptn-nsn.gov/enterprises.aspx
https://www.mptn-nsn.gov/enterprises.aspx
https://www.town.ledyard.ct.us/businessdirectoryii.aspx
https://patch.com/connecticut/norwalk/100-best-places-live-connecticut-ranked
https://youtu.be/V57mtnGSwTQ
http://ussnautilus.org/
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Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Performance Task:  
Part A: Students will work in partnerships to create a Google Slideshow or another 

presentation idea that answers the compelling question: How has the geography affected 

the growth and development of Ledyard and Connecticut? 

Criteria includes: 

 Two or more ways the Thames River impacted the growth of Ledyard and 

surrounding towns 

Part B: Students will then present their learning to other partners or in small groups.  
To Teach Well Chart  
Part C: Students will complete an exit ticket to show what he/she learned from his/her 
partner or small group.  Optional Extension Activity: Students can write about one thing 
that they enjoyed about the unit and one thing they would change about the unit. 
 

Taking Informed Action: NA 

 
 

Additional   
Resources  

 
 

Technology Links for Teachers: 

Differentiation 
See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 

https://drive.google.com/open?id=1Z7stnivvhc4E4bNsqPUOl92gqS69lD2f
https://drive.google.com/open?id=14IZ4CQAAiRXhq6bqfbzQIFg0mw4Lh0KA2yUJbHhp04I
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LPS Social Studies Curriculum Unit Three 
Grade Level: 3 

Unit Title: The Influence of Social and Political Development of Connecticut Towns and the State 
A Study of Civic Responsibility 

Timeline: 4-6 weeks 
Unit Overview/Grade 3 Content:  In this unit of study, students will learn about the role of government and will 
then investigate how they can become active citizens by participating in government. The unit will conclude with 
students Taking Informed Action by identifying a problem in their community. Students will apply the strategies 
associated with participating in government in order to implement a solution for that problem. 

Theme 
Influence of Social/Political Development of Connecticut and Local Town 

 Social and political development 
 Ledyard and how it has been impacted by political decisions 

Essential Unit 
Vocabulary 

 

boycott, citizen, elected representative, election, executive, government, judicial, law, 
legislative, march, persuade, petitions, protest, rule, sit-ins, unjust, walk out 

  Compelling Question 

How are governmental decisions made at the state and/or local levels? 
 

Supporting Questions 
How do Connecticut’s legislative, executive, and judicial branches of government work? 

What strategies can citizens use to participate/influence in government? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ 3‐5. 1 Explain why compelling questions are important to others (e.g., peers, adults).  
 
Supporting Standard  

  INQ 3‐5.4 Determine the kinds of sources that will be helpful in answering compelling and supporting questions, 
taking into consideration the different opinions people have about how to answer the questions. 
 
Connecticut Core Standards   
CCSS.ELA‐Literacy.RI.3.1, W.3.7, SL.3.1 
 
Academic Vocabulary: questioning, argument, explanation, point of view 
 

Staging the Question 
 

1. Read aloud What if Everybody Did That? by Ellen Javernick. 
 
2. Students will design their own book page to extend the book’s message.  

 

3. Introduce the compelling question. 

https://drive.google.com/open?id=1r5uSyTlz08FlquKXPmTdfld6LWxKKvgw54F7OZcgJ4k
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

 
Priority Standards: 
CIV 3.1 Distinguish between the responsibilities and powers of government officials at various levels and 
branches of government and in different times and places. 
CIV 3.2 Explain how a democracy relies on people’s responsible participation, and draw implications for how 
individuals should participate. 
CIV 3.3 Explain how groups of people make rules to create responsibilities and protect freedoms. 
INQ 3-5.9 Use evidence to explain claims in response to the compelling questions. 
 
Supporting Standards 
CIV 3.4 Identify core civic virtues and democratic principles that guide government, society and communities. 
CIV 3.6 Explain how rules and laws change society and how people change rules and laws. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10, W.3.1‐2, W.3.7‐10, SL.3.1 L.3.1‐3  
 
Academic Vocabulary: argument, sources, evidence, claims, counterclaims, credibility 

Key Content to be 
Addressed 

 

 Identify key features and structures of government in the state and of 
Ledyard (SQ1) 

 Examine how citizen’s affect decisions made by the state and local officials 
(SQ2)  

Supporting Question #1 
How do Connecticut’s legislative, executive, and judicial branches of government work? 

Formative Assessment 
Students will create a branches of government visual poster describing the role of 
each branch.  See example. 

Featured Sources 
 

Note: Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit. 
 
Source A: CT Project (page 17 only) 
Source B: CT Government Roles  
Source C: Three Branches of Government (Discovery Education using 
Google Single Sign on) 
Source D: Our Government (Discovery Education using Google Single Sign 
on) 
Source E: Branches of Government (Brainpop, Jr) 
Source F: Local and State Governments (Brainpop, Jr) 
Source G: Courts, Governor and State Legislature (PebbleGo) 
Source H: How A Bill Becomes A Law 
Source I: Town of Ledyard 
 

https://drive.google.com/open?id=0BzJQFqKhhldCbUgzN2xNRW40cllxRXZYZHFON3hDVl9rUVM4
https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
http://www.ct.gov/kids/lib/kids/pdf/connecticut_project_helper.pdf
https://www.ct.gov/kids/cwp/view.asp?a=2572&Q=314090
https://app.discoveryeducation.com/learn/player/29620519-f547-5fbb-ea09-9fcf2737db80
https://google.discoveryeducation.com/learn/player/7370f183-894d-4aba-beba-b19cca22fc9d
https://jr.brainpop.com/socialstudies/government/branchesofgovernment/
https://jr.brainpop.com/socialstudies/government/localandstategovernments/
https://www.pebblego.com/modules/5/categories/5009
https://drive.google.com/open?id=0BzJQFqKhhldCQnZoRFViVG16ZVphVUxQZ1RXWVNJM0pQSkFn
https://www.town.ledyard.ct.us/207/Town-Council
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Extension:  
Additional Sources 

 
Source A: Make a similar chart for the 3 Branches of Government 
 
 
 
 

Supporting Question #2 
What strategies can citizens use to participate/influence local and state government? 

Formative Assessment 
Students will read real world scenarios in order to determine which strategy was 
used to participate/influence government. (Answer Key) 
  

Featured Sources 

Note: Teachers are encouraged to use the See, Think, Wonder template 
throughout the unit. In addition, during this unit students should participate 
in a required activity where they will work in partnerships or groups to 
research information about participation in government. 
 
Source A: Storyworks Note: Break students into small groups and have 
them select an article of choice under the debate tab. Have students create a 
T-chart about the pros and cons of the rule/law. 
Source B:  Community Rules and Laws (Discovery Education using Google Single 
Sign on) 
Source C: Vote by Eileen Christelow 
Source D: Tree Lady by H. Joseph Hopkins 
Source E: Understanding Your Roles in Elections (Kids Guide to Government) by 
Jessica Gunderson  
Source F: ConneCT Kids 
Source G: Connor’s Law Video (2016) and Article 
Source H: Kids Make a Law Article 
Source I: Ledyard Board of Education  (Note: Teachers should contact  
Members for possible classroom visit)  
Source J: Ledyard Town Council  

Extension:  
Additional Sources 

 
 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ 3‐5.9 Construct arguments using claims and evidence from multiple sources.  
INQ 3-5.12 Present a summary of arguments and explanations to others outside the classroom using print and 
oral technologies (e.g., posters, essays, letters, debates, speeches, and reports) and digital technologies (e.g., 
Internet, social media, and digital documentary). 
INQ 3‐5.13 Critique arguments. 
INQ 3-5.16 Explain different strategies and approaches students and others could take in working alone and 

https://drive.google.com/open?id=1G6GsJVJmDCm8xvsUbVoiawPIa69-4bN0
https://drive.google.com/open?id=1fS0rc8mpEwtAkh9b4ZjEcvY0rX28Za1-jJiP6mwI9qY
https://drive.google.com/open?id=1_JmkX3l-KloHQR198Rh1JVGH5n9vvXILUOd2bzTqAGk
https://drive.google.com/open?id=1QQFWz0uElLpsXD99gyRKoSoHwMjHdm5iOtmLtl0pML8
https://drive.google.com/open?id=1lLRvZPBZ4kDOmmgCN2LSBizOTZHalIisdUYSGVH1_dk
https://storyworks.scholastic.com/pages/topics/debate.html?page=1
https://google.discoveryeducation.com/learn/player/f7e611ef-0665-40a9-a310-ec73836026f1
https://www.ct.gov/kids/site/default.asp
https://www.youtube.com/watch?v=qya4Ttut8cc
http://www.scholastic.com/browse/article.jsp?id=3752607
http://www.ledyard.net/board_of_education
http://ledyardschoolct.iqm2.com/Citizens/Board
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together to address local, regional, and global problems, and predict possible results of their actions. 
INQ 3-5.17 Use a range of deliberative and democratic procedures to make decisions about and act on civic 
problems in their classrooms and schools. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.3.1‐10,W.3.1‐2, W.3.7‐10, SL.3.1, L.3.1‐3 
 
Academic Vocabulary: argument, explanation sources, evidence, claims, counterclaims, visualize, credibility 
 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Performance Task: 
See Taking Informed Action 

 

Taking Informed Action:  See example 
Students can research an existing problem regarding a community issue. 
Students will then communicate their ideas (i.e., letter, oral presentation) 
regarding that issue to an important local or state official or at 
info@kidgovernor.org http://kidgovernor.org/student-action-resource-center 
(kid governor challenge). 
 

 
Additional 
 Resources  

 

https://chs.org/education/classroom-outreach/ (Three Branches of Government 
field trip where they visit the school) 

Differentiation 

See ELA Instructional Strategies flipbook from Rigorous Curriculum Design by Larry 
Ainsworth which can be found in the ELA Curriculum 
 
 

http://www.civiced.org/digitalPortfolio/index.php?page=Home
mailto:info@kidgovernor.org
http://kidgovernor.org/student-action-resource-center
https://chs.org/education/classroom-outreach/
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